



ATTITUDES OF STUDENTS OF TEACHER 
STUDIES TOWARDS MUSIC EDUCATION – 






This paper presents the results of research on changes in attitudes to-
wards music education among teacher education students who were ex-
posed to vocal-instrumental lessons over the course of two semesters. 
The research was conducted among second-year students of teacher 
education (N=103) at the Faculty of Education in Osijek, Croatia. The 
results have shown that students’ attitudes towards music education 
are relatively positive both before and after exposure to music lessons. 
Students with choir experience had more positive attitudes towards 
music education. Although positive attitudes after music lessons are 
somewhat higher, there is no statistically significant difference be-
tween the attitudes of students before or after music lessons. Further 
research on attitudes towards music education is suggested across a 
larger population of teacher education students, over a longer period 
of time, and using a wider range of instruments.
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tion systems and amongst different cultures.  In  this context,  research 
has attempted to evaluate the quality of the music education of future 
teachers  that would  result  in  their  success  as music  teachers;  results 






































Bowie,  2013;  Seddon,  Biasutti,  2008; Vannatta-Hall,  2010).  Beyond 
having  music  teaching  competencies,  teachers  should  also  be  suffi-
ciently confident in their competencies, be able to appreciate music and 




feel  comfortable when performing and  teaching music,  and be moti-
vated to teach music with the same quality as they teach other subjects. 
In other words,  in addition to professional music teaching competen-
cies,  the  desired  characteristics  encompass  cognitive,  emotional,  and 
conative components of attitudes towards music and music education. 






of primary school  teachers  towards teaching music  to young learners 
can serve as a measure by which to evaluate the effectiveness of music 
education in teacher education. The circularity of attitudes about music 






mation  of  inappropriate  ones  might  lead  to  ideas  as  to  how  to  bring 
positive changes into the music education of future teachers and, con-
sequently, that of their future pupils as well.





















































































activities. Students  thus begin  their  studies with pre-formed attitudes 
about music and music education in general, about music teaching, the 

















Research on the attitudes of future teachers 
towards music education
Empirical research in Croatia and the region has not not dealt with 
attitudes  as  a  factor  in  high-quality  music  education  in  teacher  edu-
cation; this kind of research is also lacking on the international level. 
Research to date has shown that several factors are crucial to the music 
education  of  future  teachers. Music  education  and  the  experience  of 
music performance stand out as important elements in the formation of 














regarding  the  development  of  their music  skills  (Biasutti,  2010,  64). 
Students who assess  themselves  as not musically  talented  tend  to be 
less musically developed and develop negative attitudes towards their 
competences in teaching music in the classroom (Nikolić, 2017b, 45). 

































A few  international  studies of  trainee  teachers’  attitudes  towards 
music  education  have  shown  that  there  are  positive  changes  in  their 
attitudes after music lessons that included methodological content to a 
greater or lesser degree (see Nikolić, 2017b, 46–48). However, research 
on  the  influence  of  fundamental courses  on  the  attitudes  of  students 
towards music education has shown different results. Jeanneret (1995) 
records the positive influence of lessons on the attitudes; Austin (1995) 





































tudes of  teacher education students can change during a  fundamental 




1)  to describe  the system of music education for  future  teachers 
in Croatia
2)  to  describe  the music  experience  of  students  prior  to  teacher 
education studies
3)  to describe vocal-instrumental teacher education courses
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Instruments
For  the  purposes  of  this  research,  a  Teacher Education  Student 
Questionnaire was designed and a Course Completion Sheet was used.




able  the comparison of  results  in  longitudinal  research. The first  two 






5 Strongly agree). The statements referred  to  the cognitive, conative, 
and emotional component of attitudes towards the music education of 
students and teachers; participants were asked to express how strongly 
they  agreed  with  each  statement.  In  statements  1  and  7,  the  scoring 






































Apart  from  compulsory  courses,  each  faculty  offers  various  elective 
courses according to their possibilities (see Nikolić, 2017a, 163–165).
At  the  Faculty  of  Education  in Osijek, where  this  research was 
conducted, there is no entrance exam to test music abilities prior to en-
rollment in the study programme. The music education of future teach-
ers begins  in  the  first year of  studies with a 30-lesson Music Theory 
course and a 30-lesson Music course, which is based on the acquisition 
of knowledge and the development of skills in analytical listening and 






lessons  are  taught  during  one  semester  (Instrumental Practice II;  15 
lessons). During the fourth year, students  take courses entitled Music 
Teaching I and Music Teaching II, the goal of which is to train future 
teachers to teach music in the first four classes of primary school. There 




























part of  the Instrumental Practice I course. Its aim is  to help students 
gain basic keyboard skills to the amateur level; this skill will be used 
in  teaching  children  of  early  primary  school  age  (Integrated under-




harmonic  accompaniment.  The  outcomes  of  the  course  Instrumental 
Practice I (Izvedbeni plan nastave ak. 2017./18. god., 155) are:






d)  to  play  and  sing  songs  for  children  of  early  primary  school 
age.
The professor submitted the Course Completion Sheet for the entire 
academic year. During the first three weeks, the professor tested each 
student’s musical abilities using the Test of Musical Abilities (Nikolić, 
2017c) and recommended each student individual practice exercises ac-
cording to their musical abilities. Apart from beginner lessons in per-
formance, the professor held a lecture on the nature of musical ability 
and fear of public performance.
Initial  testing on music  literacy was  carried out. After  the  intro-
ductory three weeks, classes were held in groups; the lessons focused 
on singing basics and learning a number of children’s songs using the 
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Table 1. Student attitudes towards music education
Initial survey Final survey
Statements N M SD M SD
  1.  Music education is only for those who  
        have talent in music.* 103 4.00 0.94 4.25 0.88
  2.  It is good that everybody has an 
        opportunity to learn how to sing. 103 4.37 0.74 4.51 0.73
  3.  I think everybody can achieve a certain  
        level of music education. 103 4.33 0.82 4.45 0.76
  4.  It is good that everybody has an 
        opportunity to learn how to play. 103 4.11 0.82 4.39 0.65
  5.  Singing is a natural human behaviour. 103 3.91 0.96 4.00 0.96
  6.  Every child can perform music in a  
        certain way. 103 4.40 0.65 4.57 0.64
  7.  Musical abilities are innate and cannot  
        be developed.* 103 4.08 0.94 4.21 0.88
  8.  Music has a positive impact on human life. 103 4.87 0.36 4.89 0.34
  9.  I believe that teachers must be able to  
        play a musical instrument. 103 4.04 0.93 4.26 0.93
10.  Teachers should be able to sing. 103 3.84 1.12 4.22 0.82
11.  Teachers need to have professional  
        knowledge about music and music 
        teaching methodology. 
103 4.14 0.85 4.30 0.74
12.  I believe that early years teacher can  
        successfully teach music in the lower  
        classes of primary school. 
103 4.25 0.84 4.44 0.74
13.  I am looking forward to learning how 
        to play. 103 4.20 0.94 4.71 0.54
14.  I am pleased that I will practice singing. 103 3.95 1.08 4.39 0.68
Total 103






































variables Student attitudes towards music education before music les-
sons and Student attitudes towards music education after music lessons 
significantly deviate from the normal distribution (Table 2).
Table 2. Descriptive data on numeric variables
Variables  M SD Min. Max. Skewness Kurtosis
Student attitudes prior to 
music lessons 4.18 0.48 2.21 5.00 -0.743 1.697
Student attitudes after 
music lessons 4.40 0.41 3.14 5.00 -0.631 0.016





the variables Student attitudes towards music education prior to music 




instrumental  lessons. For  this purpose, a  t-test of paired samples was 











students’ acquisition of musical skills (Statement 13 I am looking for-
ward to learning how to play and statement 14 I am pleased that I will 
practice singing), as well as in the statement that had the lowest value in 
the initial interview (Statement 10 Teachers should be able to sing).
This research sought to identify any significant differences between 
student attitudes towards music education prior to music lessons at the 
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A  statistically  significant  difference  was  found  (F  (2,  100)=6.447; 
Sig.=0.002).






                   lessons depending on prior active musical performance 
                   experience
Although  the  criterion  for  grouping  students  according  to  their 
choir experience was that they had spent at least two years singing in 













and  Finland,  according  to  Šulentić  Begić  and  Begić,  2014),  teacher 
education programmes differ in length (3 to 5 years), their number of 
music  courses  (1  to 3 mandatory  courses),  and  their  total  amount of 
mandatory music  lessons during  the programme  (48  to 150  lessons). 
In  these countries, music  education at university  encompasses music 
teaching methodology  and  theoretical music  courses, whereas vocal-
instrumental courses are  included  in Finland and Austria and singing 









ies  (see HDGPP)  to  all  pupils who  pass  an  entrance  exam,  students 
enrolling in teacher education do not have out-of-school music educa-
tion. Music education as a part of general education is modestly limited 
to  one  lesson  per  week  throughout  eight  years  of  primary  education 
(MZOS, 2006, 12); the only mandatory teaching area is Music Listen-




(Singing, Playing Music, Musical Notation, Musical Games, Free and 























illustrates  a  teaching  process  that  connects  learning  of  the  basics  of 
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This  research  has  shown  that  students  of  teacher  education  pro-
grammes have relatively positive attitudes towards music education be-
fore music lessons at university. More positive attitudes about the music 
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U radu su predstavljeni rezultati istraživanja mogućnosti promjena stavova 
studenata učiteljskoga studija o glazbenom obrazovanju nakon dva semestra vo-
kalno-instrumentalne nastave. Istraživanje je provedeno sa studenticama druge 
godine učiteljskoga studija (N=103) na Fakultetu za odgojne i obrazovne znanosti 
u Osijeku, Hrvatska. Rezultati su pokazali kako studentice imaju relativno pozitiv-
ne stavove o glazbenom obrazovanju prije i poslije nastave glazbe, a pozitivniji 
stavovi su zabilježeni kod studentica koje imaju iskustvo pjevanja u zboru. Iako se 
može uočiti trend pozitivnijih stavova nakon nastave glazbe razlika u stavovima 
studentica o glazbenom obrazovanju prije i poslije nastave glazbe nije statistički 
značajna. Sugerira se istraživanje stavova o glazbenom obrazovanju na većem 
uzorku studenata učiteljskoga studija, kroz duže vremensko razdoblje i to opsežni-
jim mjernim instrumentom.
Ključne  riječi:  glazbeno obrazovanje učitelja, kompetencije učitelja primarnog 
obrazovanja, stavovi o glazbenom obrazovanju, vokalno-instru-
mentalna nastava
